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What is Expeditions in Learning?

Expeditions in Learning (EL) is a low-risk, low-cost, high-impact small group-based facilitated
professional development program designed to create opportunities for participants to feel
inspired and energized and to bring to life their new insights. The program helps people create
a space to reflect on their personal choices of how to balance institutional pressures with a
personal need to feel energized about their work.

Facilitated small group meetings (roughly 7-9 people) are held once every two weeks for 90
minutes throughout the semester. During the off weeks between group meetings, participants
venture out on campus “expeditions” to explore learning situations and academic life in ways
they have rarely or never experienced before.

The program can exist as a stand-alone program, or, as we have done i, as part of a larger
campus-wide initiative within the Delta program. Either way, compared to other models of
professional development programs, Expeditions in Learning requires minimal start-up effort
and existing infrastructure, and it is relatively easy to adapt to any campus.

Using the guidebook

This EL facilitator’s guidebook is intended to be just that— a guide— an invitation to take
lessons learned over the years of facilitating EL and to adapt the program for your use. It is not
the way to facilitate a group, but it is a compilation of suggestions based on over 10 years of
experience with this and other similar programs.

This guide is laid out with embedded levels of detail and complexity. To get started, Section 1
has some general thoughts and tips for facilitation including thoughts on time commitment,
process and product, program start-up (recruitment and scheduling), and program maintenance
(communication and evaluation). Section 2 includes an overview of the program’s background
and general approach, and a syllabus that maps out a suggested weekly progression.

Section 3 offers week-by-week detailed guidance on the logistics of implementation. Details
for each week are laid out using the following main headings:

¢ Main objectives for the week

e Outline of main activities and how they connect to the three pillars of CIRTL (Learning
Community— LC, Learning-through-diversity— LtD, Teaching-as-research— TAR)
Assignments for the week
Facilitator preparation before the meeting
Materials for facilitator to take to the meeting
Details of the main activities and implementation guides
Issues and sticky situations to anticipate and prepare for
e Handouts and materials needed for each week

As the semester progresses, participants and facilitators get more familiar with the process, so
less guidance and fewer details are needed. In writing this, we walked a fine line between
providing just enough detail to get you started and giving so much detail that it seemed overly
prescriptive. For some, this level of specificity may seem constraining. For others, this may be
a useful tool to move ahead. Please use it in whatever way is most helpful for your context.
Modify when and where it makes sense and put your own touch on the framework presented
here.

Section 4 details the evaluation process and instruments used to gather formative data about
the program. Section 5 is an article published in To Improve the Academy in 2005 when EL was
a relatively new program. It gives you a glimpse into the early years of the program and some
of the insights we had. We welcome your thoughts on how useful this guide is. Please contact
us with any feedback at cgcarlso@wisc.edu, or 608/263-4259.




General thoughts about facilitation
Time commitment

One of the first questions asked is, “how much time will this take?”, so let’s get that out of the
way first. The total time commitment for facilitating an EL group is roughly 2-3 hours per week
for one semester. In addition to the bi-weekly contact time of 1.5 hours, you can expect an
additional 1-2 hours of prep time (responding to e-mails, doing assignments, one-on-one
consultations that may come up). Additionally, it is very helpful to meet with other facilitators
to talk through your experience and bounce ideas around. Time is a realistic constraint, but if
this is a priority, you’ll be able to find the time and be rewarded for it many times over.

Process and product

For programs like EL, facilitation is much more about the process of the participants’
experience than it is about conveying a certain body of knowledge or a set of skills. There is no
“right” way to facilitate, but there are some approaches that have been more effective than
others for this type of program. Our general approach is if we don’t know what to do, we do
what feels right. You can’t possibly foresee all potential situations, so when you’re not sure
what to do, rely on intuition and gut, or on your knowledge and training, more than this guide.

Each group will take on its own feel and personality based on the members of the group, the
facilitator’s approach, and a whole host of external factors beyond your control. It helps if you
adopt a “no fault” clause that states that if a team ends up dysfunctional, it is through no fault
of a single individual, but rather a set of circumstances that led to the downfall. It’s hard to
not take it personally if someone drops out or if a team doesn’t function well, but as a
facilitator, you are just one part of the whole dynamic.

It also helps if you are able to release your expectations for how a meeting or group “should”
go, and instead focus on the core aspects of the process. Your role as facilitator is to be
intentional and explicit while remaining flexible and not overly prescriptive. You can only do so
much as a facilitator— to a large extent it is up to the participants to take ownership of their
own learning, especially because this program is designed for adults. Individual ownership, self-
reflection, and shared discovery and learning are where the deepest learning will occur for this
particular type of program. Other assumptions and guiding principles from the literature that
help frame this program are included in the final page of this section.

As challenges and normal group dynamics surface, the group will look to you to “fix”” the
problem, but part of your role is to help others see that they are responsible for the “fixing”
also. You can help them realize this by holding on tightly to the following core ideas of group
dynamics (and periodically reminding the team of them):

e Respectful interactions are essential (listening, not judging, not dominating, genuine
guestioning, etc.).

e Relevant tangents that tie back to central topic/issue/question are fine, but don’t let
them derail the central purpose.

e You need to keep moving ahead, but there is no need to push the schedule if it seems
the group needs time to reflect or slow down. (If you slow down or skip something, you
can anticipate that participants will feel as if they are “behind” or missing out, so
reassure them this is normal and the initial schedule is only a guide.)

e |If you use readings, they are intended to find value in what the reading has to offer,
not be an academic critique— we engage in that all too often. This is an opportunity to
engage in a different kind of constructive discourse. No single article is totally right,
but pieces of each can be used for each person to construct their own meaning of what
this program has to offer.



If you try something and it doesn’t go well, don’t abandon it right away. Step back and
think about what went wrong, talk to the group, learn from it, and try it again. It often
takes a few times to get the group warmed up to something new. This is the process of
teaching-as-research applied to the program, and it can be explicitly called out as you

model it yourself.

Discomfort and silence are okay, but with a clearly stated context and purpose. Silence
may seem like a waste of time in meetings, but it gives people a chance to think,
digest, and reflect. Allow for a few silent breaks before, during, and at the end of a
meeting.

You’ll walk a fine line between being a facilitator and a participant, but the others will
look to you for guidance and structure. Don’t be afraid to step up and be a facilitator
when needed— that’s what you’re there for.

Make it easy, rewarding and fun for people to participate, and encourage others to do
the same for each other. Simple things like friendly reminders of meetings, coffee, and
follow-up calls to check in with someone if they miss a meeting all send the message
that you care. It makes it easy for them to participate.



Program start-up
Recruiting and scheduling

The timing of recruiting depends on the schedule and rhythms of your campus. The first week
of the program should be 2-3 weeks into the semester to avoid first week chaos. To start in the
Fall semester, an initial recruiting message should come out mid-summer. This allows for time
to follow up with a more specific recruiting effort in late summer if the program doesn’t fill or
if there are specific areas on campus from which you’d like more participation. You should plan
on cutting off recruiting efforts two weeks prior to the beginning of the semester so
participants can block out the weekly meeting times before their schedules fill up with other
commitments. Several people will trickle in after the cut off, so do your best to accommodate
everyone.

We’ve found that there is no single best way to recruit. Mass e-mails work for some, flyers and
direct mailings work for others, while word of mouth can be effective once you’ve built up a
core of past participants. Departmental presentations are also an effective forum to recruit,
though they are quite time-intensive.

You can plan on roughly 25% of the people initially interested to ultimately decide not to
participate. Therefore, initial groups should include about 10 people with the assumption that
two or three will drop out, leaving an ideal group size of seven or eight.

Suggested timeline for Summer and Fall recruiting and scheduling

Timing Action to take
Mid-summer Send mass e-mail to wide audience (see p.xxxfakpo) for an

example of an invitational message).

As replies of interest come  Request schedule of times people are NOT available so you can
in schedule a meeting time that works for everyone. E-mail works
for initial request, but follow-up phone calls may also be needed.

Two or three weeks before  Identify options for meeting times that work for everyone (there
start of program (and once  may only be one choice) and ask for preferences. Be prepared for
you’ve heard from people’s schedules to have changed since their initial response,
everyone interested) so what was once open may not be anymore. This process
requires patience and multiple iterations to find a time that
works for everyone. Ask them for patience through this process.

As soon as you’ve heard Confirm time and find location (see below for thoughts on

back from everyone appropriate locations).

One week prior to first Confirm date, time, location, and expectations for what

meeting participants should do prior to first meeting. (See Section Il for
assignments for the first week.)

Day before first meeting Send BRIEF friendly reminder about time, location, and
assignment.

Day of first meeting Have fun!

(roughly 2-3 weeks after
the first day of classes)



Choosing a meeting location

When choosing a location to meet, some questions to ask yourself include:

e Is the location central for people coming from all across campus?

e Do you have priority access to the room to avoid frequently getting bumped by another
group?

e Can you reserve the space so you have the same location each week?

e Is it fun and open, conducive to creative thinking (different from a stuffy, traditional
conference room)?

¢ Do you have access to equipment you will need (white board, flip charts, overhead
projector, etc.)

Ground rules or community agreements

At the beginning of your work together it is helpful to make sure everyone has similar
expectations. Some things to consider discussing at the first meeting include (see Week 1
details for more information): confidentiality, respectful discourse, do we want to bring treats,
do we have a recorder, how many people do we need to hold a meeting, start time/end time,
e-mail communication, use of meeting summaries, communicating absences, making up missed
meetings, how will the group make decisions, and anything else that may seem important to
your group.
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Draft invitational message

Dear colleagues,

You are invited to participate in an exciting new program offered by the Delta Learning
Community (http://www.delta.wisc.edu). Please read below for more information about the
semester-long Expeditions in Learning program or contact Chris Carlson-Dakes at
cgcarlso@wisc.edu.

Expeditions in Learning is designed to help you develop yourself professionally, no matter
where you are in your career, and to strengthen our community of colleagues pursuing
teaching and research as part of their profession. We will begin the program in mid-
September with meeting times scheduled around your availability. Space is limited, so please
respond with interest as soon as possible.

This program provides you with the opportunity to explore how teaching and learning is done
in other departments on campus, to visit parts of campus you've not yet discovered, explore
new aspects of the UW learning community, and connect your expeditions to your teaching
in a bi-weekly instructive small group setting. The Expeditions in Learning program is
designed to help bring graduate students, faculty, post-docs, and staff into the discussions,
experiences, and diverse learning activities on our campus o broaden our collective
understandings about each other.

The motivation behind this program is to address the increasing need for us to experience,
understand and value differences in people so that we can be more effective in helping our
students learn. The expeditions in this program will help you experience these differences
rather than just reading about or discussing them. For more information, or o register for
Expeditions in Learning, you can go to http://www.delta.wisc.edu/Programs/EL/explrn.html.

We hope you can join us this year. If you have questions, please contact Chris Carlson-Dakes
at cgcarlso@wisc.edu, or 263-4259.

Chris
(The Delta program strives to be inclusive of anyone interested in participating in our

activities, programs, and courses. If you have accessibility needs, please let us know so that
we may make the necessary accommodations.)
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Program maintenance throughout the year
E-mail communication

Communication is the key to good facilitation— you want to make it easy for them to
participate. If times and locations change, people will stop showing up or will go to the wrong
place, get frustrated, and head back to their office. The habit, regularity, and continuity make
it easy for them to participate fully rather than putting energy into the logistics of
participation. Weekly brief reminders of meeting time and place, main activities, assignments,
etc. are especially helpful in the early weeks as they get comfortable with the patterns of the
program.

Formative evaluation

Program evaluation is a critical component to the process of EL. Section 4 includes details of
the evaluation process, instruments, and data. Process checks are a commonly used format to
gather information about how the team is doing, make mid-course corrections and give you
formative feedback as part of your team evaluation (see Process Check details in Week 4 of
Section 3). This is a formal and intentional way of engaging in teaching-as-research at a
programmatic level about your own practice, and helps model it for the participants as they
make the translation to their own teaching context.

On another level, it is also helpful during the meetings to periodically stop to ask “What’s going
well with this group?”’, “What’s not going so well?”, and “What can we do to get back on
track?” If people have a chance to write their thoughts first, before discussing them, it allows
them time to think and reflect more and you will get more valuable feedback from the group.
Record not only their spoken comments, but also collect their written thoughts. Some may
write something that they don’t want to say to the group.

12



Assumptions underlying the structure of collaborative working groups
(Adapted from K. Sanders and J. Elliott, 1999)

e When people help create rules/action plans/agendas (consensus decision-making

instead of following policies constructed by someone else), they are more likely to

understand and implement them. (Lawler)

e Given the opportunity to be creative and involved in decision-making, people will

choose to work harder, put more energy into a project, and will feel more responsible

for the outcome. (McGregor)

e Meaningful work— work that engages your internal motivation, making you care deeply

about the project and “own” the outcome— includes having control over what you do

and when you do it, feedback from the people you are serving, and some level of
responsibility for the outcome. (Herzberg, Hackman & Oldham)

e Control over decision-making at the instrumental level must lie with the people doing
the work. In order to make good decisions, they need to have information and authority

delegated to them. (Lawler)

e Responsibility without control leads to stress, frustration, and anger. (Karasek)

e “Role ambiguity” — that is, not knowing specific responsibilities or where decision-
making authority lies— essentially, not knowing who is doing what— leads to stress,

frustration, and anger. (Hackman & Oldham)

o When people are frustrated or confused, they tend to withdraw from a collaborative

effort— that is, they deny ownership, they look out for themselves and their immediate
concerns, and they try to control what they can and leave the rest up to a vague notion

of “someone else.” When this happens, we no longer have true collaboration, but

rather, a division of labor, where some people are responsible for making decisions and

the consequences of those decisions, and the rest of the people can claim (rightly so)

relative levels of ignorance. This can lead to confusion, miscommunication, and

mistakes, and generally also affects the flow of information between group members.

(Our experience)

e Having social support from peers can reduce stress! (Our experience)

The challenge for you as a facilitator is to create a situation where everyone feels that they

know what is going on, and how to affect what is going on, regardless of whether they choose

to exercise those rights.

13
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Section 2:
Introductory Participant Information:

Program background, approach, activities, and
expectations
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The text in the following section is taken directly from the materials given to the participants
and is an example of what participants receive as an introduction to the program.

What is Expeditions in Learning?

Today we are faced with a challenge to prepare students for a world of work that is more
diverse and more rapidly changing than was the case when most current faculty and
administrators went through their training. Students need to be able to work across disciplines,
cultures, styles, and environments. If we are to prepare the next generation of students, we
must begin by preparing ourselves. Therefore, this program was designed to create a Learning
Community of graduate students, post-docs, faculty and staff that builds on our individual and
collective understandings of diversity and how it relates to our teaching. We can achieve this
by weaving together learning expeditions as a professional development program to explore the
diverse array of teaching and learning spaces, opportunities, activities, people, and resources
in our campus community. We can use the concept of “teaching-as-research” to build on the
strengths of scientists and engineers as researchers and problem solvers to discern where to go
with our new insights and questions that arise through this process.

Representatives from higher education and industry cannot emphasize enough the importance
of skills related to working in complex and diverse settings. Faculty and staff (both current and
future) play a vital role in preparing students for work and serving as a safety net for mentoring
during a critical time in their lives. As such, we must be able to teach and model the skills we
hope to engender in our students. An often debated issue in higher education has been about
how to facilitate the development of respect for diverse communities so that we can connect
across differences, not be divided by them. This program offers one way of helping build
capacity for faculty, future faculty, and staff to be confident in their ability to respond to
diverse needs and to model tolerance, equity, and inclusiveness in their teaching.

We are fortunate to be located in a very rich and diverse environment - one that supports the
exploration of issues related to diverse ways of learning as well as diverse learners. For a
variety of reasons, however, many people working within the university community do not
participate in the abundance of activities designed to foster learning about diversity. The
Expeditions in Learning program is designed to help bring more people into the discussions,
experiences, and diverse learning activities on our campus to broaden our collective
understandings about ourselves and each other.

Program Structure: The program follows a learning model grounded in adult learning
theory, in which new questions about teaching and learning are developed, methods of
exploring them are created, and individuals and groups are supported in their exploration to
discover new answers. The program is designed to foster a community of peers that will work
together in small groups in bi-weekly meetings for one semester (see attached schedule of
weekly activities and events). Every other week, you will head out on campus on an
“expedition” to experience a learning activity or environment, or to seek out answers to
guestions that arise. These expeditions are chosen to help stretch our understanding of diverse
approaches to learning and teaching. In the weeks between the expeditions, we will come
together as a group to engage in a facilitated discussion of what we experienced the previous
week, what we learned, and the implications it may have for our teaching. Occasionally, the
discussions will be supplemented by a short reading.

Roundtable Dinners: \n addition to the weekly meetings, you are invited to monthly
Roundtable dinners with all other groups from other Delta teaching and learning programs and
courses. These dinners bring people together to build community, further explore common and
provocative topics in teaching, learning, and research in a different venue, and spark new
ideas and questions for deeper discussion in our small groups.

We hope that you leave the program with a renewed sense of yourself, others, and how we
interact with each other in our teaching and learning community. You can expect to be
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challenged, supported, confused, and enlightened as we collectively explore new dimensions of
our teaching profession.

Background and approach to Expeditions in Learning
What this program is and is NOT...

EL is not a quick fix to higher education reform, nor is it a "Teaching Technique" program. We
won’t give you a list of ten pet tricks for teaching and send you on your way. What we will do is
create a space for structured activities and open dialogue for reflection on learning and
teaching (in that order) with a constant emphasis on reflection, inquiry, and research.

Underlying Assumptions

While we do not posit that there is “one right answer” to improve learning and teaching, there
are a number of underlying assumptions in the program’s philosophy. First, whether you are a
faculty member who has been teaching for many years or are a student with no experience at
all, it is assumed that participants have considerable exposure to, and experience with, the
traditional teaching and evaluation methods of lecture, homework assignments, class projects,
and midterm and final examinations. The program activities are structured to introduce you to
alternative approaches to learning and teaching by creating a non-traditional experience for
you as a learner. For some of you, this will be a familiar format, for others, it might be
different from your previous experiences.

We have built the program on the premise that many of us learn from sharing and reflecting on
individual and collective experiences as learners and teachers in a supportive community. You
will also find that we ensure some voices from the research literature are heard with respect to
diversity in learning, teaching, and research. We explicitly draw out those conversations,
though our experience is that diversity discussions naturally arise at some level and scope even
without our intentional efforts. We will also try to form teams with a diversity of backgrounds,
experiences, and disciplines to reflect our approach of using learning-through-diversity to
evoke learning for all.

Description of program activities

The activities and expeditions are intended to support the learning process and our social-
constructivist perspectives. Within this general timeline and framework, individual teams may
take different paths based on differing interests, or substitute new learning experiences and
materials along the way in order to best address the learning interests of the group members.
We will experiment with varied types of activities and formats with different groups. We have
learned that each person engages in a topic differently, so we will attempt to create
experiences that can bring everyone into the activities throughout the semester. The learning
activities that we will use to frame the year include:

Roundtable dinners: Throughout the semester, for one evening per month over dinner, we
will have a large group gathering of anybody involved in the various Delta programs, activities,
and courses. During these dinners, an invited guest will introduce a topic of general interest or
a provocative issue for discussion. Guiding questions will be posed to facilitate discussion at
each roundtable. These are intended to be fun, festive occasions to strengthen our community
and learn from others.

Selected readings: Depending on the path of your expeditions, we may select a couple of
readings with a variety of purposes in mind. In part, we hope to expose you to different
perspectives and ideas about teaching, learning, and research. The articles we may use do not
necessarily reflect our values or perspectives. Some do, some don’t. We encourage you to read
these with an open mind, to reflect on their meaning and messages, and decide for yourselves
if and how they fit with your beliefs.

18



Your reflections: As we experience the program together, it is important that we find an
effective way to share our reactions, concerns, and insights. At times, we will ask you to
reflect on your experiences and jot down your thoughts before we talk about them. Past
participants have underscored the importance of these reflections, but found it difficult to find
the time to write them, so most weeks we will carve out time during the meetings for you to
begin to write. The entries are not intended to be lengthy summaries. Rather, they are
intended to help you center your thoughts before you forget what you experienced, and to give
you the impetus to make connections between your teaching and learning and your practices.

Process checks: Periodically we will take time during the weekly meetings to do a process
check. These checks provide a forum for you to give feedback to the facilitator and other team
members about the progress the team is making, the dynamics of the group, and things you
may wish to do differently. Sometimes we may ask you to take a few minutes to write out your
thoughts before sharing them with the group, while other times we will just open it up for
discussion.

Expea'/'ﬁons: The expeditions are linked to each of the three core pillars of CIRTL and an
interest in reconnecting with the undergraduate learning experience. We start with learning
community by visiting a variety of physical learning spaces that differ from the traditional
classroom setting. Next we explore the vast array of diversity resources and experiences to
expand our vision of what is possible. Third, we create opportunities to reconnect with the
undergraduate experience. Finally, we pull it all together into a version of teaching-as-
research to help us learn about new questions that have emerged throughout the semester.
Guidance and options are presented to each participant, but the choice is primarily guided by
the participants’ interests and questions.

Participant Outcomes

It is difficult to anticipate what you may expect for outcomes— for each participant, the
experience will be different. Our experiences in this and other related programs, however, tell
us that by the end of the semester, you may expect to have expanded your:

e willingness and ability to continually re-examine and articulate beliefs and conceptions
about the processes by which people learn and by which you teach (learn about
learning);

e ability to collaborate, to learn from and with a group, and to share with others in the
learning and discovery (LC);

o understanding of other people’s learning and teaching experiences so you can better
connect with a wider, more diverse student body (LtD);

e interest to explore education literature and discuss it with colleagues from diverse
backgrounds based on a common language and basic understanding of the learning
process (LC, LtD);

e ability to engage in teaching-as-research to review and evaluate teaching techniques
based on objectives and underlying assumptions about learning, in order to determine
if a technique is appropriate for use or modification in your own classroom and/or
discipline (TAR);

e ability to implement changes in the classroom (in pedagogy and/or content) while
envisioning possible/probable student outcomes (TAR);

e awareness of the value of multiple and diverse approaches for the assessment of
student learning and evaluation of classroom practices (LtD, TAR).
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And finally...

We’ll close by saying that we understand that teaching, learning, and research cannot be
pulled apart. Our separation of them to emphasize learning first, then more explicitly bringing
in teaching and research is artificial at best. However, participants have told us that this
temporary demarcation is useful, and, in fact, helps them step back from teaching to
reconsider their ultimate goal— student learning. In doing so, we hope that you will have fun
and be intellectually challenged. EL is intended to be stimulating, thought provoking,
educational, sometimes a bit uncomfortable, and hopefully fun, all wrapped up in one
program. We hope that you find it so.
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Expeditions in Learning
Fall 2005 Semester Schedule

Week Preparation outside of meeting Activity during meeting
1 None Small group meeting: introductions, program
overview, community agreements, distribute
introductory readings, mini-expedition
2 Read, "Learning community: A core pillar of Small group meeting: questions, discussion of
Delta”, and "Through the lens of learning: reading, introduction to expeditions
How experiencing learning challenges and
changes assumptions about teaching” Choose Expedition #1: Community Spaces
(Brookfield, 1996)
Roundtable Dinner on Tuesday, September
20th, 6:00-7:15 at Memorial Union
Exp.1 | Go on Expedition #1: Community Spaces NO SMALL GROUP MEETING
3 Jot down reflections from your expedition Small group meeting: discuss Expedition #1 and
and the Roundtable Dinner Roundtable Dinner
Choose Expedition #2: Our Diverse Community
Exp. 2 | Go on Expedition #2: Our Diverse Community | NO SMALL GROUP MEETING
4 Jot down reflections from your expedition Small group meeting. discuss Expedition #2
Roundtable Dinner on Wednesday, October Distribute "Learning-through-Diversity"
19", 6:00-7:15 at Memorial Union handout and reading (TBD) for next week's
discussion
5 Read "Learning-through-Diversity” handout Small group meeting: discuss readings handed
and reading (TBD) given out last week out last week
Choose Expedition #3: The Undergraduate
Experience
Exp. 3 | Go on Expedition #3: The Undergraduate NO SMALL GROUP MEETING
Experience
6 Jot down reflections from your expedition Small group meeting: discuss Expedition #3
Distribute "Teaching-as-Research” handout
7 Read, "Teaching-as-Research” handout Small group meeting: discuss "Teaching-as-

Research” handout
Develop new questions for final expedition

Choose Expedition #4: Teaching-as-Research
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Exp. 4

Go on Expedition #4: Teaching-as-Research

THANKSGIVING - NO SMALL GROUP
MEETING

Jot down reflections from your expedition

Small group meeting: discuss final expedition

Jot down final program reflections

Roundtable Dinner on Wednesday, December
7" 6:00-7:15 at Memorial Union

Small group meeting: wrap up discussion,
program evaluation, what's next?
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Section 3:
Weekly Detailed Guide to Facilitation
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Introduction to Section 3

This section offers week-by-week detailed guidance on the logistics of how each week can be
implemented. It is written with references to some issues particular to UW-Madison, but these
can be adapted or interchanged with similar efforts on any campus.

Each week is laid out using the following main headings:

Main objectives for the week

Outline of main activities and how they connect to the three pillars of CIRTL: Learning
Community (LC), Learning-through-Diversity (LtD), and Teaching-as-Research (TAR)

Assignments and expectations for participants for the week
Facilitator preparation before the meeting

Materials for facilitator to take to meeting

Details of the main activities and implementation guides

Issues and sticky situations to anticipate and be prepared to address

Versions of any handouts or materials needed for each week

As the semester goes on, participants and facilitators get more familiar with the process, so
less guidance and fewer details are needed. In writing this, we walked a fine line between
providing just enough detail to get you started and giving so much detail that it seemed overly
prescriptive. For some, this level of specificity may seem constraining. For others, this may be
a useful tool to move ahead. Please use it in whatever way is most helpful for your context.
Modify when and where it makes sense and put your own touch on the framework presented

here.
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Week 1 Facilitator's Guide

(NOTE: The guide for the first week is much more prescriptive than subsequent weeks, and
the session is much more facilitator-led than participant-led. As the weeks go on, the
weekly quides will become less detailed, and the facilitator’s role will become less central.)

MAIN OBJECTIVES
1. To get to know each other and set a tone of inclusion, respect, and deep learning for
the group
2. To give an overview of program background, activities, and expectations

MAIN ACTIVITIES AND CONNECTION TO PILLARS
It's likely you won't get through all of this, and that's okay. Community agreements can
easily be discussed next week.
1. Visual Explorer ice breaker (Visual Explorer is a set of about 300 color photos from the
Center for Creative Leadership: http://www.ccl.org/CCLCommerce/index.aspx.
These photos can be used to stimulate discussion and critical thinking. (LC, LtD)

2. Introduction to program background, activities, and expectations (LC, LD, TAR)
3. Constructive and destructive behaviors (LC, LtD)
4. Community agreements (LC, LtD)
5. Wrap up and look ahead to next week
6. Mini-expedition
ASSIGNMENTS
e None

MATERIALS TO TAKE

e Talking stone

¢ Name tents and markers

e Behaviors handout (see attached page)

e Visual Explorer

e Program literature (1-page summaries of each pillar from Section 1 of this
guidebook, Roundtable Dinner flyers, WI Week inserts— or equivalent program
literature for your campus)

e Participant agenda (see attached page)

e Consent forms (see attached page)

e Brookfield article for week #2 (Brookfield, S. (1996.) Through the lens of learning:
How experiencing difficult learning challenges and changes assumptions about
teaching. In L. Richlin (Ed.), To Improve the Academy, 15, (3-15).)

SET UP BEFORE MEETING
e Set name fents and markers out on table.
e Have agendas out and ready fo distribute. (We won't have an agenda for most
meetings, but for the first one, it helps since there is so much to go over.)
o Lay out the Visual Explorer photos on a big table (about 50-60 pictures should be
plenty).
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e Arrange the table(s) so there is no obvious “head"” of the table. We want people to
be sitting in a circle as much as possible.

AS PEOPLE COME IN

They'll see the photos and ask, "what's up with the pictures,” so tell them it's a way to
infroduce themselves and invite them to look through and choose a picture that represents
a memorable expedition or journey they have experienced.

Also, invite them to write their hame on a hame tent.

GETTING STARTED
o Visual Explorer: use this as a way to do introductions and get people connecting
with each other.

1. After everyone is there, invite them to get up out of their chair, look through
the photos, and choose one that personally represents a memorable expedition
or journey from their lives. If you don't have the photos from Visual Explorer,
you can simply share a story or ask them to bring in an artifact from their
expedition.

2. Have everyone get their photo, grab a seat, and get started with introductions.

3. Mention that infroductions may take a while, but that you'll be together for an
entire semester, so it's nice to get to know people from the start. Also
encourage them not to talk for too long.

4. Introductions can take the form of:

e Name

e Department

e Why they decided to participate in EL

e Why they chose the picture they did (or tell a story they'd like to share)

¢ Introduction to program background, activities, and expectations

1. Confirm that the meeting time works for everyone. (Often times you'll need to
tweak it a bit, but try to avoid a full-fledged rescheduling unless this time just
does not work.)

2. Describe the background of the program (This is very UW-specific, but these
are the types of things that should be touched on to provide background and
context to the program.)

o Delta is a NSF-funded initiative.

e Itsgoalis to improve STEM education and success for all students,

e By creating a learning community of graduate students through faculty,

¢ Using the concept of teaching-as-research, or raising the awareness of skills
and inquiry about teaching and learning in the same spirit as we engage
inquiry as researchers.

e Refer to the one-page description/definitions of the pillars.

e Refer to the flyer from Wisconsin Week newspaper for more information
(or comparable program information from your institution).

e Asaprogram, we try to offer multiple opportunities for anyone to find a
match with their interests, time commitment, and needs.
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o We do this Delta work through a combination of courses for credit,
volunteer programs like this one, internship opportunities, special events
and workshops, and collaborations with other organizations on campus.

o Throughout the year, we'll try to connect participants to other offerings
so you know what is going on about campus and can find what would be
helpful.

0 Because you are registered for this program, you are on our e-mail list
for future offerings.

3. Discuss layout of the syllabus and activities emphasizing the progression of
expeditions.
4. Program activities

Expeditions

e Revisit the purpose of expeditions:

0 Programmatic permission to take advantage of wonderful opportunities
on campus

0 Have supportive community to discuss and make meaning of your
experiences and connect to teaching

e Can go on expeditions as individual, pairs, or as a group

e We'll provide a list of options, but you can choose your own if you want

e Expeditions will progress through main pillars of CIRTL:

0 The first week's expedition is to libraries or museums for experiences
with diverse communities and physical environments

0 The second is to explore diversity resources on campus

0 The third to explore questions about undergrad education to help inform
their final expedition on teaching-as-research

o0 The fourth is on teaching-as-research

Roundtables: monthly dinners with a speaker and casual conversation

Readlings: to supplement discussions and expeditions

Reflective writing: to help make meaning of your expeditions

Small group discussions

Meeting wrap-ups: choose expedition and discuss plan for next week

Evaluation plans: ongoing formative evaluation with process checks, etfc.

5. Generic weekly meeting plan

e I'm talking much more today than any other week.

e Each week will follow roughly a similar plan.

e Start with reflective writing time to center thoughts—about 2-3 minutes
(doesn't mean you can come late, but it gives you a time to relax and be fully
present for the next 90 minutes).

¢ Introduce the use of the talking circle for discussions - THIS IS NOT
NECESSARY TO USE WITH EXPEDITIONS IN LEARNING, BUTIS A
NICE OPTION IF YOU WANT TO TRY SOMETHING DIFFERENT. Read
final page of Week 1 for full details. The basics are right here.

0 Purposes of the talking circle:

1. Give voice to everyone
2. Avoid domination
3. Provide space for listening




o0 Rules of the talking circle:
1. Only speak when you're holding the stone
2. No time limit, but honor the needs for others to have time to
speak
3. Not a time to debate, critique, or question someone else's
remarks
o First circle, "What was your expedition? What did you learn? What
connections were you able to make to your teaching? What new questions
did it raise?”
0 Second circle, "What did you learn from what others said?” Or, "What
areas, topics, or issues would you like to discuss in more depth?”
o Open discussion about the expeditions after all have had a chance to
share.
0 Wrap up and look ahead to next week.

Constructive/destructive behaviors: thAis activity helps individuals learn about each
other as well as reflect on their own group behaviors.

1.
2.
3.

Pass out "Constructive and Destructive Behaviors” handout.

Give them a minute to read it.

Ask them to pick their favorite or most common constructive and destructive
behaviors and write them on the back of their name tent (as a reminder to
themselves about avoiding the destructive ones).

You don't have to go in order, but make sure everyone has a chance to share
their behaviors. This process makes it public and makes it fun.

Community agreements: this is a way to talk about expectations and get people on
the same page about central issues related to commitment and participation in a
group. Discuss these as a group and let them come to agreement, but if they stall
out and don’t know where to go, offer some suggestions.

1.

o

®

Attendance— be at all meetings, if possible, and go on expeditions between
meetings.

Confidentiality— what is said here stays here, unless explicitly stated otherwise.
Food and coffee— rotate snack duty each week if people want something. If you
provide coffee, it's a nice touch for the group.

Role of recorder and meeting summaries— detailed minutes aren't necessary,
but rotate the role of documenting major decisions, homework, or
announcements for the group.

Number of people required for meeting— also note the need to communicate
absences so we know whether to cancel or not.

Start/end time— start on time, or wait until everyone is there?

E-mail communications— it's used frequently, but is this the best mode of
communication for the group?

Communicating absences— let the group know.

Making up missed meetings— most likely, we will not make one up if cancelled,
but will blend two together.
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10. Sharing reflective writing— up to the group if they want to share their
reflective writings, or if it's just for them. We'd like to collect some of them
along the way for our own program development, but it's their choice whether
they share with the group or not.

11. Talking circle— see details above.

12. Closing fime— how do you want fo wrap up our meetings? Keep talking until the
end, take 1 minute of silence, talk about questions you have as you leave today,
rotate with someone leading a closing ritual, etc.

e Wrap up and look ahead to next week

1. Wrap up this meeting:
e  What questions do you have?
e Hand out Brookfield article to read and discuss next week.
e Ask them fo read the Learning Community one-page definition.
e Hand out consent forms to bring back signed next week (see end of Week 1

section for sample consent form).

2. Basic plan for second week:
¢ Reuvisit first week issues.
e Collect consent forms.
o Discuss any new questions people have about program.
e Discuss Brookfield article and Learning Community one-page definition.
e Choose first expedition.

e Mini-expedition
1. Take a quick walk over to Babcock Dairy to view the observation deck and
instructional video (or comparable short excursion to model a mini-expedition
and to end the first meeting on a light note).

THINGS TO ANTICIPATE
1. People may come unprepared

e This is a larger concern for future weeks when there are expeditions or reading
assignments, but plan keeping in mind that at least a couple of people probably
won't have completed the expedition or the reading.

e You will need fo have a plan in place for them so they can still participate, but it
is known what is expected.

¢ Most people can still contribute to the discussion, but consider gentle reminders
of the importance of coming prepared and that you only get out of the
experience what you put into it.

2. People will miss meetings and it can be disruptive when they return.
e Some of this is taken care of with the community agreements and clarifying
expectations.
¢ Discuss how you would like people to communicate absences.
¢ Discuss how many people is oo few to have a meeting.
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3. 6rad student/faculty dynamic

e For many students, this will be the first time they've been in a learning situation
like this with other faculty, students, post docs, or academic staff.

e Be aware of who's dominating, who's being left out, and whose voices seem to be
deferred to. Ideally, everyone's voice is equally valued, but it may need some
intentional attention to achieve this.

e Refer back to the "Constructive and Destructive Behaviors” activity if it
becomes an issue.
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Constructive and Destructive Group Behaviors

Constructive Group Behaviors
Cooperating: Is interested in the views and perspectives of the other group members and
is willing to adapt for the good of the group.

Clarifying: Makes issues clear for the group by listening, summarizing and focusing
discussions.

Inspiring: Enlivens the group, encourages participation and progress.

Harmonizing: Encourages group cohesion and collaboration. For example, uses humor as a
relief after a particularly difficult discussion.

Risk Taking: Is willing to risk possible personal loss or embarrassment for the group or
project success.

Process Checking: Questions the group on process issues such as agenda, time frames,
discussion topics, decision methods, use of information, etc.

Destructive Group behaviors
Dominating: Takes much of meeting time expressing self views and opinions. Tries to take
control by use of power, time, etc.

Rushing: Encourages the group to move on before task is complete. Gets "tired" of
listening to others and working as a group.

Withdrawing: Removes self from discussions or decision making. Refuses to participate.

Discounting: Disregards or minimizes group or individual ideas or suggestions. Severe
discounting behavior includes insults, which are often in the form of jokes.

Digressing: Rambles, tells stories, and takes group away from primary purpose.

Blocking: Impedes group progress by obstructing all ideas and suggestions. "That will never
work because..."

From Brunt (1993). Facilitation Skills for Quality Improvement. Quality Enhancement
Strategies. 1008 Fish Hatchery Road. Madison. WI 53715
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Expeditions in Learning Participant Agenda

As you come in and get settled, look through the images around the room and choose one
that represents a memorable learning expedition or journey you have had. This will be used
as part of our introductions.

Welcome and introductions

Name

Department

Why did you decide to participate in EL this year?
Why did you choose the image you did?

Program background and introduction

Basic flow of weekly meetings

Constructive/destructive behaviors

Community agreements

Confidentiality

Snacks

Recorder

Commitment and attendance (number of people to hold a meeting, communicating
absences, etc.)

Start and end time

Making up missed meetings

Sharing reflective writings

Talking circle

Closing comment (how to end the meetings?)

Preparation for next week

Read Brookfield article
Sighed consent form

Closing thoughts/questions?
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Center for the Integration of Research, Teaching, and Learning (CIRTL)

Human Subjects Informed Consent Agreement for
Classroom Observations, Documentation, and Interviews

The Center for the Integration of Research, Teaching, and Learning (CIRTL) is funded by the National Science Foundation
to create an interdisciplinary program to prepare graduate students, post-doctorial researchers, and current faculty and staff
to meet the future challenges of science, technology, engineering, and mathematics (STEM) higher education. An
evaluation is being conducted of CIRTL at the University of Wisconsin—Madison by researchers at the Wisconsin Center
for Education Research. Information is being collected from participants, potential participants, and other university
officials through interviews, classroom observations, and questionnaires. This information will be used to improve the
implementation of CIRTL and to report on the effectiveness of the project to meet its goals.

Classroom observations will be conducted in selected classrooms, with the consent of the instructor. Each selected
classroom will be observed approximately for 45-90 minutes each time. Classroom observations will be conducted by no
more than two researchers, who will view classroom student and teacher interactions from a location in the classroom
designated by the instructor. Data from classroom observations will be documented through field notes only.

An interview will require approximately 60 minutes to complete. Tape recording of any interview is optional. If
participants choose not to be recorded, the interview will not be recorded. All data from interview notes and tapes will be
held confidential. Tapes are stored in a secured office, and electronic copies of interviews are stored on a secured computer
network.

Your participation is voluntary. There is no penalty or loss of benefits for nonparticipation; you can end your participation
at any time without penalty or loss of benefits. By participating, however, you will provide valuable information that will
contribute to the improvement of CIRTL and the general understanding of effective teaching and learning in STEM.

There are no risks in participation. Your responses will be treated confidentially. Confidentiality will be maintained by not
using names. If information that might be attributed to you is included in any evaluation report, you will be asked to read
draft pages containing that information and to indicate your approval or disapproval of the use of that information by
signing and dating the pages in question or to indicate that that information may not be included.

For further information about the study, please contact WCER evaluation team leader Norman L. Webb at the address
above, by telephone (608-263-4287), or by e-mail (nlwebb@facstaff.wisc.edu). If you have any questions regarding your
rights as a research participant, please contact the University of Wisconsin—-Madison Education Research Institutional
Review Board by phone (608-262-9710) or e-mail (kwalsh@education.wisc.edu).

PROGRAM PUBLISHED
| agree to have my written documentation | generate from EVALUATION RESEARCH
this program to be used for __Yes __ No __Yes __ No
| agree to be interviewed for __Yes ___ No __Yes ___No
I agree to have my classroom observed for __Yes ___No __Yes ___No
I give my permission to have my interview recorded for __Yes ___ _No __Yes ___No
Printed Name
Signature Date
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TALKING CIRCLE
If you want to have fun and take a bit of a risk, try using a talking circle. A summary of the
process is below, but for a more thorough explanation, read the following article:

Running Wolf, P, & Rickard, J. (2003). Talking circles: A Native American approach

to experiential learning. Journal of Multicultural Counseling and Development, 31,

39-43.

The basic process is as follows:

The purpose of a talking circle is to give everyone a voice and to avoid domination.
(This may be a good time to bring up the graduate student and faculty dynamic and
the different roles people play with equally valuable perspectives.)

This process provides space for listening.

The rules are simple, but hard to follow:

1. Only speak when you're holding the stone.

2. There is no time limit, but it is understood that people will honor the needs
of others to have time to speak.

3. Thisis NOT a time to debate, critique, or engage in discussion about
someone else’'s remarks, but rather to be as open and honest about your
ideas about the questions/topic/issue on the table.

The focus questions for any circle can be anything you feel will bring out personal
and individual responses with no "right” answer. The reflection question in the
syllabus can be used, or you can ask: "What stood out for you from the reading?” or
"What questions came to mind from the discussion?”

For this particular reading, a good question may be, "What are your initial reactions
to being part of the talking circle process as described in the article?”

Invite anyone who's interested to begin the circle and hand them the stone. Wait at
least 10 seconds before jumping in, but if nobody volunteers to start, you can begin.
Be cautious not to always start the circle each week— participants need to develop
comfort doing it.

After you have completed the talking circle, open it up to a brief discussion about
how the process felt.

THINGS TO ANTICIPATE
People may resist the talking circle.

Acknowledge that it may be uncomfortable, but many learning situations are
uncomfortable, and it helps to consider the perspectives of their students’ learning
and experiencing something new.

Invite them to give it a try and cast aside any doubts to see what happens. Ask
them, "What's the worst thing that can happen if we try it?"
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Week 2 Facilitator's Guide

MATERTIALS TO TAKE
e Copies of materials for people who missed the first meeting
e Expedition #1 handout for everyone (questions and list of libraries and museums)

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and general plan (with no details) for the meeting.

SET UP BEFORE MEETING
¢ Normal table set up
e Layout name tents in the middle for them o get and choose where to sit

ONCE EVERYONE IS THERE
e Reuvisit introductions.

1. Name, department, something new you did/tried/experienced/thought about

since we last met

2. Questions about the program activities or expectations that came up since last

week
¢ Plan for today

1. Collect consent forms.

2. Finish community agreements if not finished last week (details at end).

3. Discuss readings (Brookfield and Learning Community one-pager).

4. Choose expedition for next week.

e Finish community agreements (if needed), or at least briefly remind all of what you
agreed to last week.
e Discuss reading.

1. Give them a couple of minutes to glance back at the article and jot down their

thoughts before discussing.

2. Revisit the rules of the talking circle if you use it. (Only talk when holding the
stone, honor time limits so everyone gets a chance to talk, not intended to be
responsive or critical of others, but just what's on your mind)

Open talking circle with, "What stood out for you from reading the article?”
4. Open up the discussion about the article.

e Make sure the issue about the value of teaching and learning outside of your

comfort zone comes up.

e Peer-fo-peer support helps this comfort zone expand.

e With about 20 minutes left, intfroduce first expedition.
1. Give handout of libraries and museums (see attached) and questions to consider
when visiting.
2. They can go on their expeditions alone, in pairs, or as a group. If going together,
have them coordinate schedules now while they are together.
3. Share your experience from the expedition last year.

w
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4. Encourage them to choose a destination, mark a time on their calendar to do it,
and make it public by telling the group where they'd like to go. Making it public
increases the chance they'll actually do it.

Wrap up

1. Talking circle (if time): “What's on your mind as you leave this meeting today?"

2. Remind them that there's no meeting next week and to go on their expedition.

3. Remind them to write up a few sentences about their experience before the

meeting or to jot down thoughts on the worksheet you gave them.

4. When you meet again in two weeks, you'll each have a chance to share what you

did, then have an open discussion about it. The discussion will revolve around
specific ties to their teaching, so they should be thinking about that when they

go.

Community agreements and group expectations— discuss as a group and let them

come to agreement, but if they stall out and don't know where to go, of fer some

suggestions

1. Attendance— be at all meetings, if possible, and go on expeditions between
meetings.

2. Confidentiality— what is said here, stays here, unless explicitly stated
otherwise.

3. Food and coffee— rotate snack duty each week if people want something. If you

provide coffee, it's a nice touch for the group.

4. Role of recorder and meeting summaries— detailed minutes arent necessary,
but rotate the role of documenting major decisions, homework, or
announcements for the group.

5. Number of people required for meeting— also note the need to communicate

absences so we know whether to cancel or not.

Start/end time— start on time, or wait until everyone is there?

7. E-mail communications— it's used frequently, but is this the best mode of

communication for the group?

Communicating absences— let the group know.

9. Making up missed meetings— most likely, we will not make one up if cancelled,
but will blend two together.

10. Sharing reflective writing— up to the group if they want fo share their
reflective writings, or if it's just for them. We'd like to collect some of them
along the way for our own program development, but it's up to them whether
they share with the group or not.

11. Talking circle— see details above.

12. Closing comments.

o

.°°

THINGS TO ANTICIPATE

You may lose one or two people. Usually two or three weeks in is when people who
were not fully committed decide not to participate any further. This is hormal, so
don't take it personally.

Once they come to the first three meetings, they're ordinarily committed for the
duration.
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HANDOUT FOR EXPEDITION #1

Expeditions in Learning Program
Expedition #1

For the first expedition, we're asking you to visit one of the many libraries or
museums on campus (listed on the back of this page) that you've never been to
before. Future expeditions will be a bit less structured, but we wanted to provide a
bit more guidance for the initial experience so we have a more common frame of
reference for our first expedition.

It's up to you if you want to go alone, in pairs, as a group or with a colleague who is
not part of the program. While you are there, please jot down your thoughts and
observations about what you experience and plan to bring what you write to our
next meeting. If you find it helpful, you can use the questions below to stimulate
some thinking, but please don't limit yourself to just what is here— if things go well,
you'll have many other insights that strike you.

e What do you see, feel, observe, sense that is familiar? What is different?
e How do you feel while you are here?

e What about the physical environment may be conducive to learning? What
may hinder learning?

e What environments for learning are present here that may not be present in
a library/museum that is more familiar to you? How might that relate to
your discipline?

e Ifyouareina library, glance through some of the research journals on the
shelves and reflect on what you notice. What is familiar? What is different?

e Are there ways in which you can connect this experience to your teaching?
If so, what are some specific connections? What are some more abstract
connections? If the connections aren't apparent, what is preventing the
connections?

Please remember we will not be meeting as a group next week, but will get back
together as a group the following week.
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Campus museums and galleries

(from Arts on Campus website: http://www.arts.wisc.edu/venues.php)

UW-Madison Geology Museum
(608) 262-1412 (Tour Office)
1215 West Dayton Street

Hours: Monday-Friday 8:30-4:30;
Saturday 9:00-1:00

http://www.geology.wisc.edu/~mus
eum/

Chazen Museum of Art
800 University Ave., 608/263-2246

Hours: Tuesday-Friday, 9 a.m.-5
p.m., Saturday-Sunday, 11 a.m.-5
p.m. Also the location for Sunday
Afternoon Live from the Chazen
Museum concerts, 12:30 p.m.,
October through mid-May. (Concerts
can also be heard on Wisconsin Public
Radio, WERN 88.7 FM.)

University Hospital and Clinic
Exhibits

600 Highland Dr., 608/263-5992
Daily, 6 a.m.-9 p.m.

Exhibits regional and national artists
in Entry Gallery and Skylight Lounge.

Health Sciences Learning Center
Exhibits

750 Highland Ave., (608) 263-5992
Daily, 7a.m. - 9 p.m.

Exhibits local, regional & national
artists in Atrium Gallery and 2nd
Floor Elevator Lobby Gallery

Gallery 734
734 University Ave., 608/262-1660

Exhibition in varying media by
graduate and undergraduate
students. Hours vary.

Tandem Press

201 S. Dickinson St. (Off Campus),
608/263-3437

Monday-Friday, 8 a.m.-5 p.m.;
weekends by appointment

Print studio dedicated to innovative
printmaking by renowned artists;
gallery, educational display and
opportunity to see artists at work.

UW-Madison Zoological Museum
250 N. Mills St

262-3766

Hours 8:30-12 and 1-4:30

http://www.wisc.edu/zoology/muse
um/museum.html

Wisconsin Union Galleries

Wisconsin Unions: 800 Langdon St.,
227 N. Randall Ave., 608/262-5969

Managed by the student art
committee (WUD), the Wisonsin
Union Galleries include several
galleries located in both Unions.
Galleries include the Porter Butts
Gallery, the Class of 1925 Gallery,
the Theater Gallery, and the
Wisconsin Union Art Collection.

Theater Gallery (Wisconsin Union
Galleries)

Memorial Union, 800 Langdon St.,
608/262-2214

Daily, 10 a.m.-8 p.m.

Exhibitions by students, faculty,
regional and national artists. Outer
Wisconsin Union theater lobby.

7th Floor Gallery

Mosse Humanities Bldg., 455 N. Park
St. Enter from east side and use
elevator, 608/262-1660

Exhibitions in all media by graduate
and undergraduate students. Hours
vary, generally 8:30 a.m.-4:30 p.m.

Gallery of Design
1300 Linden Dr., 608/262-8815

Tuesday-Friday, 11 a.m.-4 p.m and
Sunday, 1p.m.-4p.m. Closed summers
and between exhibitions. Shows
contemporary design as well as
traditional craft and utilitarian
objects.

Wisconsin Academy Gallery
1922 University Ave., 608/263-1692
Monday-Friday, 8:30 a.m.-4:30 p.m.

Established and emerging Wisconsin
artists.

Class of 1925 (Wisconsin Union
Galleries)

Memorial Union, 800 Langdon St.,
608/262-2214

Daily, 10 a.m.-8 p.m.

Exhibitions by students, faculty,
regional and national artists. 2nd
floor.

Porter Butts Gallery (Wisconsin
Union Galleries)

Memorial Union, 800 Langdon St.,
608/262-2214

Daily, 10 a.m.-8 p.m.

Exhibitions by students, faculty,
regional and national artists. 2nd
floor.

Class of 1973 Gallery, Red Gym

Red Gym Armory and Gymnasium, 716
Langdon St., 608/262-2421

Monday-Friday, 8 a.m.-4:30 p.m.;
Saturday, 10 a.m.-3:30 p.m.; Sunday,
11 a.m.-3 p.m.

Features exhibitions by undergraduate
students. 2nd floor.
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Week 3 Facilitator's Guide

MATERTIALS TO TAKE
e Copies of materials for people who missed the last meeting
o Expedition #2 handout for everyone (learning-through-diversity)

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and a general plan (with no details) for the meeting.

SET UP BEFORE MEETING
¢ Normal table set up

ONCE EVERYONE IS THERE
e Plan for today
1. Discuss first expedition (physical spaces for learning community)
2. Choose second expedition for next week (learning-through-diversity)

e Discuss first expedition

1. Give them a couple of minutes to gather their thoughts and jot down any ideas
about their expedition. Refer them the worksheet for Expedition #1, which
contains some focus questions.

2. Revisit the rules for the talking circle (only talk when holding the stone, honor
time limits so everyone gets a chance to talk, not intended to be responsive or
critical of others, but just to talk about what's on your mind).

3. Start with the questions: "What did you do?", *Where did you go?", "What did
you learn?”, and "How did it feel?”

4. If it seems like it would be helpful, do a second circle with a focus question:
"What did you learn or hear from others, experiences that stood out?"

5. If it seems like they're ready to dig into a discussion, open up a dialogue about
what they heard from each other and any common themes that come up.

e With about 15 minutes to go, wrap up this discussion and introduce the second
expedition, on diversity.

1. Give handout of options for places to go for diversity expeditions.

2. They can go alone, in pairs, as a group, or take a colleague who is not part of the
program. If going together, have them coordinate schedules now since we only
have a week instead of two like normal.

3. Encourage them to choose a destination, mark a time on their calendar to do it,
and make it public with the group what they intend to do. (This increases the
chance they'll actually do it.)

e  Wrap up
1. Talking circle (if time): “What's on your mind as you leave this meeting today?”
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2. Reminder of meeting in two weeks and to go on expedition. If they want, it may
help some to write up a few sentences about their experience before the next
meeting.



Learning-through-Diversity Expedition Ideas:
Campus

e Visit the McBurney Disability Resource Center at 905 University Ave. Learn more
at http://jumpgate.acadsvcs.wisc.edu/~mcburney/ .

e Visit the LGBT Campus Center, located in the Memorial Union 2™ floor. Events at
http://calendar.yahoo.com/Igbtccupdate . Open M-F 10-5.

e Attend TPS meeting ("Ten Percent Society"), hosted by LGBT Campus center.
Meets Wednesdays, 7-8 pm, Memorial Union (TITU).

e Spend some time working in the Multicultural Student Center lounge in the Red
Gym. Events at http://msc.wisc.edu/msc/calendar.php.

e Visit the Campus Women's Center, located on the Memorial Union's 4™ floor. Events
at http://cwc.studentorg.wisc.edu/events.html.

e Attend an event sponsored by the American Indian Studies Program. Events listed
at http://www.wisc.edu/amindian/Event.html .

e Aftend an event sponsored by Wunk Sheek (American Indian Student Organization).
More at http://www.sit.wisc.edu/~wunksheek/.

e Meet with faculty and staff of the Multicultural Learning Community, a residential
learning community for first and second year undergraduates located on one floor of
Witte Hall. Find their contact information at
http://www.housing.wisc.edu/mlc/faculty.html.

e Meet with the undergraduate residential LGBT Liaisons.
(http://www.housing.wisc.edu/Igbt/).

e Visit the Women's Studies Research Center's art exhibit in 106 Ingraham - learn
more at http://www.womenstudies.wisc.edu/WSRC/.

¢ Find out more about the PEOPLE Program:
http://www.diversity.wisc.edu/people/mainpage/.

e Sitinonaclass in:

1. Afro-American Studies: http://polyglot.Iss.wisc.edu/aas/

2. American Indian Studies:
http://www.wisc.edu/amindian/AISPCertificate/CourselList.htm

3. Women's Studies: http://www.womenstudies.wisc.edu/WSP/WSP-
UndergraduateCourses.htm

4. Asian American Studies: http://polyglot.Iss.wisc.edu/aasp/course/current.htm

Hebrew & Semitic Studies: http://polyglot.Iss.wisc.edu/hebrew/ugprog.html

6. Latin American, Caribbean, and Iberian Studies Program:
http://polyglot.Iss.wisc.edu/laisp/new/programs/courseinfo.html

7. Middle East Studies Program: http://www.mesp.wisc.edu/courses.htm

8. Russian, East European, and Central Asian Studies
http://www.creeca.wisc.edu/academics/courses/courses.html

e Explore the "diversity” programs offered by specific STEM programs and colleges:
1. Engineering: Diversity Affairs: http://studentservices.engr.wisc.edu/diversity/
2. L&S: "Pathways to Excellence”: http://www.lssaa.wisc.edu/pathways/

e Read the campus’'s 2008 Plan (online here: http://www.provost.wisc.edu/plan2008/ ).

o
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Take a tour of the Dean of Students Office (more information at
http://www.wisc.edu/students/odos/odos.htm).

Take a tour of the Equity and Diversity Resource Center, 179A Bascom Hall (more
information at http://www.wisc.edu/edrc/).

Community
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Attend a poetry reading at Room of One's Own Bookstore, 307 W. Johnson.
Website: http://www.roomofonesown.com/

Visit the Grace Episcopal food pantry - or even volunteer for some timel More at
http://www.graceec.org/outreach/pantry.html.

Browse the Dane County Cultural Resources Directory - download at
http://www.co.dane.wi.us/dcca/pdfs/directoryinfo.pdf .

Explore the cultural events listed on Portal Wisconsin. More at
http://www.portalwisconsin.org/interest_area.cfm?art=8.

Visit your local public library. Locations and hours at
http://www.madisonpubliclibrary.org/.

Take the Madison Metro city bus to a part of Madison you've never visited before.
Find schedules at http://www.ci.madison.wi.us/metro/.



Week 4 Facilitator's Guide

MATERTIALS TO TAKE

Talking stone

Handout for third expedition (see attached)
Learning-through-diversity one-page definition (see Section I)
Possible reading (if appropriate)

DAY BEFORE MEETING
Send out reminder e-mail of meeting time, location, any required homework or
preparation, and general plan (with no details) for the meeting.

SET UP BEFORE MEETING
Normal table set up

ONCE EVERYONE IS THERE

Plan for today

1. Two small group meetings in a row (today and next week)

2. Discuss second expedition (learning-through-diversity)

3. Start thinking about questions for third expedition about the undergraduate

experience

Discuss second expedition

1.

Give them a couple of minutes to gather their thoughts and jot down any ideas
about their expedition.

Revisit the rules for the talking circles (only talk when holding the stone, honor
time limits so everyone gets a chance to talk, not intended fo be responsive or
critical of others, but just what's on your mind).

Start with questions like: "What did you do?”, "Where did you go?”, "What did
you learn?”, and "How did it feel?"

If it seems like it would be helpful, do a second circle with a focus question:
"What did you learn or hear from others experiences that stood out?"

If it seems like they're ready to dig into a discussion, open up a dialogue about
what they heard from each other and any common themes that come up.

With about 20 minutes to go, wrap up this discussion and begin thinking about the
next expedition (Even though they will be together as a small group again next week,
this one will take more thinking on their part.)

1.

2.
3.

The focus of the next expedition is to learn something about the undergraduate
experience and is driven by their experiences and questions, not anything
dictated by you or the program.

You can help guide or offer suggestions.

Give them the attached handout with some focus questions to think about what
may be of interest to them. This will fake some thinking and digging on their
part.
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e Based on your first two expeditions, our discussions and the readings, what
questions have come up to you regarding the undergraduate experience?

e What would you like to know about the undergraduate student experience
that could help you be a better teacher? (You can help seed some ideas, but
don't guide too much.)

(o}
(o}
(o}
(o}

(0]

In-class interactions between students

Student-faculty relationships

Out of class experiences

Effect of homework, projects, exams, and grading on student attitudes
and behaviors

Anything else of relevance

¢ How might you go about finding that out?

(0]

o
(o}
(o}
(o}

Sit in on a couple of classes to observe.

Talk with faculty of large undergraduate classes.

Interview a few students about their experience.

Talk with the Dean of Students, Health Services or Counseling Centers.
Attend student organization meeting to learn about extra-curricular
activities.

Take good notes! As they discuss their questions, fake notes about their questions
and interests so you can pull together useful resources and guiding discussion for
next week based on their interests. You may also want to send around a reading if it
seems like there are common themes for discussion as they prepare for their

expedition.

Wrap up

1. Talking circle (if time): “What's on your mind as you leave this meeting today?"

2. Reminder of meeting next week (we don't skip this week)

3. For next week, read the learning-through-diversity one page definition and an
article you may send around after today.




Reflection Questions for Expedition #3

Based on your first two expeditions, our discussions and readings, what questions have come
up to you regarding the undergraduate experience?

What would you like to know about the undergraduate student experience that could help

you be a better teacher?

How might you go about finding that out?
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Week 5 Facilitator's Guide

MATERTIALS TO TAKE
e Talking stone
¢ Handout for third expedition

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and a general plan (with no details) for the meeting.

SET UP BEFORE MEETING
¢ Normal table set up

ONCE EVERYONE IS THERE
e Plan for today
1. Discuss article (if you had one)
2. Choose third expedition (undergraduate learning experiences)
3. Do a mid-semester process check. See details at end of this week's description.

o Discuss article (if you had one)

1. Give them a couple of minutes to gather their thoughts and jot down any ideas
about the learning-through-diversity one-page definition and the article (if you
gave one).

2. As the discussion seems to be winding down, wrap up it up and begin thinking
about the next expedition.

e The focus of the next expedition is to learn something about the undergraduate
experience and is driven by participants’ experiences and questions, not anything
dictated by you or the program.

1. You can help guide or offer suggestions.
2. Have them share with the group what they'll do and when they'll do it, then
locate it on the map (if that seems appropriate).
3. Revisit the attached handout with some focus questions to think about what may
be of interest to them. This will take some thinking and digging on their part.
e Based on your first two expeditions, our discussions, and the readings, what
questions have come up to you regarding the undergraduate experience?
¢ What would you like to know about the undergraduate student experience
that could help you be a better teacher? (You can help seed some ideas, but
don't guide too much).
1. In-class interactions between students
2. Student-faculty relationships
3. Out-of-class experiences
4. Effect of homework, projects, exams, and grading on student attitudes
and behaviors
5. Anything else of relevance
e How might you go about finding that out?
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Sit in on a couple of classes to observe.

Talk with faculty of large undergraduate classes.

Interview a few students about their experience.

Talk with the Dean of Students, Health Services or Counseling Centers.
Attend student organization meeting to learn about extra curricular
activities.

s wn e

e Do process check (see details at end of this week)

WRAP UP
e Talking circle (if time): “What's on your mind as you leave this meeting today?"
e Reminder of meeting in two weeks

PROCESS CHECK DETAILS

Allow about 15 minutes at the end of the meeting. The purpose is not to discuss the content
of the program, but rather the manner in which the program is unfolding for them. Below
are some guiding steps to help, as well as a femplate of some questions that can be used.

e Give everyone a handout with the questions on it (see next page) and give them 3-5
minutes fo write their responses. If you want fo, and have planned ahead, you can e-
mail them the questions and ask them to come prepared with their written
responses to save time in the meeting, but chances are a few people won't do their
homework and you'll end up waiting anyway.

e It may be the case that they want to write something they don't want to say, so let
them know you'd like to collect their written responses for ongoing program
evaluation. This is another way that you can gather data about their experiences in
their own words rather than your notes that interpret what they said.

e After they've had time o write, have an open discussion about what they wrote. A
talking circle can work here, or just an open discussion.

e Let them know that all feedback is helpful, but not every suggestion can be
implemented. Let them know they have been heard and provide reasons why you will
or will not act on their feedback.

e If there are issues that come up about the process, this is a time to address them
as a group without pointing fingers. For example, if someone feels as though a
certain group member is dominating, this is a time to revisit the ground rules,
communication, and teamwork discussions from earlier weeks.
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Process Check

Please write out responses to the following questions. After we have all had a chance to
write, we'll take some time to talk about each question.

1. What is going well in this group so far?

2. What is not going so well in this group so far?

3. How do you feel about the structure, activities, and format of the group so far?

4. Do you feel as if everyone has ample time to share their thoughts and contribute?
If not, what other approaches may help to make it better?

5. How do you feel about the topics we've discussed so far? What have we not gotten
to yet that you would like to explore?
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Week 6 Facilitator's Guide

MATERTIALS TO TAKE
e Talking stone
e Teaching-as-Research one page definition (see Section 1 of guidebook)

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and general plan (with no details) for the meeting.

SET UP BEFORE MEETING
¢ Normal table set up

ONCE EVERYONE IS THERE
e Plan for today
1. Discuss third expedition
2. Discuss questions for fourth expedition (Teaching-as-research: what's a
question related to your teaching that you'd like to learn more about, and how
can you go about learning about it?)

¢ Do a talking circle about the third expedition (undergraduate experience)
What question were you asking?

What did you do/where did you go?

Why did you choose this expedition?

What did you learn?

What connections can you make to your teaching?

oW

e Open discussion after everyone has had a chance to talk about their expedition.

e The focus while selecting their next expedition is fo generate a central question
they have about their teaching and think about how they might learn more abouft it.
1. You can help guide or offer suggestions, but this is largely up to them.

= Asking new questions is one of the hardest parts of this learning process, so
we'll take significant time developing them.

2. To help them get started thinking, a few guiding questions may help them:

e From all the expeditions, discussions, and readings so far this semester,
what topics/issues really grabbed your attention that you would like to learn
more about?

¢ What is something about your teaching that you would like to learn more
about?

¢ What is something you are curious about that we have not yet addressed?

3. If they have a question in mind, but don't know where to go from there, bring it
to the group for discussion and other ideas. You can offer insights, but try to
evoke ideas from the group also.

4. Have them share with the group what they'll do and when they'll do it, then
locate it on a campus map (if that seems appropriate).
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WRAP UP
e Distribute TAR one pager
e Talking circle (if time): “What's on your mind as you leave this meeting tfoday?"
¢ Reminder of meeting next week (no expedition)
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Week 7 Facilitator's Guide

MATERTIALS TO TAKE
e Talking stone

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and general plan (with no details) for the meeting.

SET UP BEFORE MEETING
¢ Normal table set up

ONCE EVERYONE IS THERE
e Plan for today
1. Further discussion of teaching-as-research and the questions they have
2. Choose fourth expedition (Teaching-as-research: what's a question related to
your teaching that you'd like to learn more about, and how can you go about
learning about it?)

o The focus while selecting their next expedition is fo generate a central question
they have about their teaching and think about how they might learn more about it.

e Discuss the Teaching-as-Research one-page definition.

e Link this to the concept of teaching-as-research, where you ask a question, gather
evidence, learn from what you've gathered, and change practice based on what you
learn.

1. You can help guide or offer suggestions, but this is largely up to them.
2. To help them get started thinking, a few guiding questions may help them:

e From all the expeditions, discussions, and readings so far this semester,
what topics/issues really grabbed your attention that you would like to learn
more about?

e What is something about your teaching that you would like to learn more
about?

e What is something you are curious about that we have not addressed yet?

3. If they have a question in mind, but don't know where to go from there, bring it
to the group for discussion and other ideas.

4. Have them share with the group what they'll do and when they'll do it, then
locate it on the map (if that seems appropriate).

WRAP UP

e Talking circle (if time): “What's on your mind as you leave this meeting today?"
¢ Reminder of meeting in two weeks (no meeting next week)
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Week 8 Facilitator's Guide

MATERIALS TO TAKE
e Talking stone

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and a general plan (with no details) for the meeting.

SET UP BEFORE MEETING
e Normal table set up

ONCE EVERYONE IS THERE
e Plan for today
1. Discuss final expedition (TAR: open topic about any questions they have).

e Do a talking circle about the final expedition.

What question were you asking?

What did you do/where did you go?

Why did you choose this expedition?

What did you learn?

What connections can you make fo your teaching?

aOrwn=

e Have an open discussion after everyone has had a chance to talk about their
expedition. Link this discussion to the concept of teaching-as-research, where you
ask a question, gather evidence, learn from what you've gathered, and change
practice based on what you learn.

e This is really an open discussion about anything on their minds, so let if flow and try

to see what questions still remain that we may be able to address in future Delta
offerings.

54



Week 9 Facilitator's Guide

MATERTIALS TO TAKE
e Talking stone
e End of semester evaluations
e Materials to learn about future opportunities with Delta

DAY BEFORE MEETING
e Send out reminder e-mail of meeting time, location, any required homework or
preparation, and general plan (with no details) for the meeting.
e Several days before the meeting, send out the evaluation questions and ask them to
fill them out ahead of time. If possible, they can e-mail them back to you before
the meeting, but chances are that you won't get responses from everyone.

SET UP BEFORE MEETING
e You can meet for lunch or coffee to change the atmosphere for the final wrap up
meeting.

ONCE EVERYONE IS THERE
e Give them time to fill out the questions on the form, and then have an open
discussion to discuss their responses. Go for as long as makes sense, guide it as
much as you want, but make sure you get feedback about what they learned, as well
as ways that we can improve the program in the future.

e See Section 4, "Program Evaluation,” for typical questions to ask during the final
evaluation. The process for this discussion is similar to the process check from
Week 4. Try to make it celebratory so that the group ends on a high note and looks
forward to future work. It is likely that the group will say they want to stay
together through the summer or into next year. I would support any of these
efforts, but in reality, it oftfen does not happen, as schedules and priorities shift
over the summer.

e Collect their written responses before they leave, or ask them o e-mail them to you
soon (before they forget about it!).
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Section 4:

Program Evaluation
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Evaluation Process

The teaching-as-research process is embedded throughout the Expeditions in Learning
program for two reasons: (1) to provide ongoing formative program evaluation and (2) to
model the TAR process in order for participants to see it in action and adapt it for their
use. Starting from the first day all the way through the final meeting, we gather data in
multiple formats. Some of the evaluation instruments and processes described below are
well-developed, while others are in their infancy.

Process checks

Midway through the semester, we encourage the use of a formal process check to reflect
on the process of the program, not the content of what we're learning. Details of the
process are provided in Week 5 of Section 3.

These discussions typically do not lead to drastic changes in the program, but rather
provide a venue for participants to ask questions about the process and for the facilitator
to make adjustments based on particular group dynamics. For example, if particular
individuals are dominating the group it is a good time to revisit community agreements. It is
also typical for people to feel frustrated because they have not found "the answer" and
they want to focus on specific and tangible teaching techniques. As these concerns emerge,
it becomes an opportunity for the facilitator to revisit the purpose of the program and to
point people to other opportunities that do offer what they are looking for that complement
the Expeditions in Learning experience. This is not an opportunity to make drastic changes
to the core purpose of the program.

End of semester wrap up discussions

At the end of the semester, we devote the entire meeting to a wrap-up discussion. Like the
process checks, participants are given a few minutes fo write their responses to the
questions, and then the group discusses their responses. Below are the questions we have
used in the past. These questions were developed to reflect formative feedback we wanted
to gather about how well we were addressing our three core pillars (learning community,
learning-through-diversity, and teaching-as-research).

Q1. What are the one or two things that stand out the most for you about what you learned
from each other this semester with the EL group?

Q2. How connected do you feel with other teaching and learning opportunities on campus
(Delta, non-Delta, within and outside of your department)? Did this group have any role in
your connections with other opportunities?

Q3. To what extent did this EL group address the three pillars of the CIRTL Program:
learning community, learning-through-diversity, and teaching-as-research? Please comment
separately on each of the three.

Q4. What, if anything, do you think you will do (or do differently) as a result of this
experience?

Q5. What do you wish this experience offered or did that it did not?
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Q6. As you finish this semester in EL, what questions or issues do you still have that you
hope to address in future Delta or non-Delta of ferings?

Q7. What else would you like to write about that wasn't asked?

60



Section b:

Journal Article
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Expeditionary Learning:
A Low Risk, Low Cost, High Impact Professional Development Model

Chris Carlson-Dakes
Alice Pawley

The Delta Program for Research, Teaching and Learning
University of Wisconsin-Madison
Abstract:

We describe a low risk, low cost, high impact professional development program to help
faculty, instructional staff, postdoctoral fellows, and graduate students to create space in their
lives to explore the diversity of their campus community and to reflect on beliefs about teaching
and learning in higher education. Along with small group discussions, participants have
“expeditions” onto campus to explore learning situations and academic life in ways that they
have never before experienced. We describe our theoretical model, programmatic and evaluation
structure, and some participants’ insights into why they participated and what they learned from

our first implementation.



Introduction
“This program has helped me realize that learning encompasses the mind,
body, and the soul. We do a great job of nurturing and developing our
student’s minds, but how do we nurture their body and soul?”” (“Greg,”
an engineering faculty participant, 2003)

“Greg” posed this question after participating for a semester in Expeditionary Learning
(EL). EL is a small group-based professional development program designed to expose
participants to diverse campus resources and approaches to teaching and learning, housed in the
University of Wisconsin-Madison’s Delta Program for Research, Teaching, and Learning. Greg
attributes his insights into this question to his participation in EL because, despite his incredibly
busy and regimented schedule, this was an opportunity to “treat himself” and permit himself time
to open up to new ways of thinking about his teaching and undergraduate learning. Based on his
experiences in the program, he proposed to his department’s undergraduate curriculum
committee including at least a one-credit requirement for undergraduate students to take a course
outside the engineering curriculum to nurture more than their “engineering mind,” by
considering students as whole beings, incorporating care for their intellectual, physical and
emotional growth.

This article is about a low risk, low cost, high impact professional development program
designed to create opportunities for people like Greg to feel inspired and energized and to bring
to life their new insights. The program helps people create a space to reflect on their personal
choices of how to balance institutional pressures with a personal need to feel energized about
their work. We have been intentional in our efforts to develop a program that requires minimal
staff preparation and resources to provide low risk opportunities to embrace the existing diverse

community in a way that has potential for significant impact on individuals and institutions.



Small group (7-9 people) meetings are held once every two weeks for 1.5 hours, and require only
one facilitator and little preparation. During “off weeks” between group meetings, participants
venture out on “expeditions” onto our campus to explore learning situations and academic life in
ways they have never before experienced.

This article describes our underlying model of professional development and details how
we have brought it to life through the Expeditionary Learning program. Accompanying our
programmatic structure and experiences as facilitators, we share participants’ insights into why
they participated, what they learned from the experience, and the impact the experience had on

them.

A model for professional development

The Expeditionary Learning (EL) program can exist as a stand-alone program, or as part
of a suite of program offerings. Compared to other models of professional development
programs that require large start up efforts or existing infrastructure, EL is relatively easy to
adapt and implement on its own. It can also be easily adjusted to fit within many existing and
diverse programmatic structures currently in place on different campuses.

We are fortunate to have it as one part of the core of a group of professional development
programs, courses, internships, and other activities known as “The Delta Program for Research,
Teaching and Learning” (http://www.delta.wisc.edu), itself part of the National Science
Foundation-funded Center for the Integration of Research, Teaching and Learning (CIRTL). The
full spectrum of Delta offerings is designed to provide access to professional development for the
widely diverse needs, interests, and levels of commitment for all interested in advancing the

teaching and learning culture of science, technology, engineering, and mathematics (STEM)



fields. We approach this broad mission by advocating the integration of three key concepts: (a)
Teaching-as-research, (b) Learning Community, and (c) Diversity.

Our focus on all STEM disciplines is central to our mission, but the EL program can
easily be adjusted for a single department, or expanded beyond the boundaries of STEM.
Similarly, the three concepts of Teaching-as-research, Learning Community, and Diversity that
form the foundation for our program can be adapted to the cultural and institutional priorities of
other institutions. To give context to how we have fit within our cultural and institutional
priorities, and to help explain how we have integrated the three concepts into our implementation
of the program, each concept is described below. They are presented as independent theoretical
concepts, but in practice they are very connected.

Teaching-as-research

Teaching-as-research (TAR) is based heavily in our university culture of research and
directly stems from the growing professional development emphasis on “the scholarship of
teaching”(Boyer, 1996). One of our main purposes in Delta is to encourage current and future
teachers, consisting of (a) faculty, (b) instructional staff, (c) postdoctoral fellows, and (d)
graduate students, to consider teaching as a process
of inquiry. This follows a model that builds on their 4 tstukre

. . leaming goals -
strengths as researchers in the context of teaching
f }

and emphasizes the need for teachers to follow four evise goals,  Teaching-as- develop

_ strategies, research teaching
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. whather
student learning, ctudants -
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3. design evaluative materials to assess whether students have met these goals, and
4. *“close the loop” by revising their teaching based on the information gathered in these
evaluations.

Integrating the Teaching-as-research process into the Expeditionary Learning program
builds on the strengths of scientists and engineers as researchers and inquisitive problem solvers,
and provides them with a structure and supportive environment to engage these familiar
research-based processes in a new environment-that of their teaching.

Learning Community

Expeditionary Learning also incorporates principles of learning community development
throughout its design. Our campus has a strong history of undergraduate residential learning
communities (e.g., Allen, 1999; Altschuler & Kramnick, 1999; Brower & Laines, 1997;
Mattmiller, 1996; Meikeljohn, 1971) that we have built upon through the Delta Program. In
particular, we focus on principles of encouraging shared discovery and learning, and developing
meaningful connections between all participants (graduate students through faculty). Building on
these principles as fundamental to the process of learning community development, three
structural elements are also critical-the academic, social, and physical space(Brower &
Dettinger, 1998). For the Expeditionary Learning groups, Teaching-as-research serves as the
academic “content” element with frequent small group social interactions within a physical
setting of the common areas of the Science House, our physical home on campus.

Diversity

Representatives from higher education and industry have strongly emphasized the
importance of skills related to working in complex and diverse settings (for a UW-Madison
example, see Durand, 2004; Koehler & Miranda, 2004). Faculty and staff play a vital role in

preparing students for work and as a safety net for mentoring during a critical time in students’



lives. As such, we must be able to teach and model the skills we hope to embody in our students.
An often-debated issue in higher education is the question of how to facilitate the development
of respect for diverse communities so that we can connect across differences, not be divided by
them. We believe one way is to have faculty and staff who are confident in their ability to
respond to diverse needs and who model respect, tolerance, equity, and inclusiveness in teaching.

As a large Research-1 University, our campus environment is filled with possibilities for
exploring diversity—multiple ways of teaching and learning as well as diverse teachers and
learners. But for a variety of reasons, despite the abundance of opportunities, many people
working within the university community rarely take advantage of these opportunities.
Expeditionary Learning is specifically designed to encourage more people to experience and
participate in the multiplicity of discussions and learning activities already happening on our
campus in order to broaden our collective understandings about each other as colleagues and as
people.

Furthermore, our campus community consists of people in multiple roles and career
stages. To create inclusive and broad learning experiences, Expeditionary Learning
intentionally brings together graduate students, postdoctoral fellows, instructional staff, and
faculty to form program groups, providing everyone with the opportunity to learn from and with
each other. The cross-generational nature of this program is just one dimension of diversity that
has been structurally integrated into participants’ experience.

As part of the larger Delta Program, we explicitly connect Expeditionary Learning with
other related programs, courses, and activities, and ensure that participants from diverse
backgrounds and experiences feel included. Through our emphasis on learning community
principles, we hope that participants will be inspired to change the isolating and product-oriented

character of higher education often found in science and engineering classrooms, particularly at
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research institutions. We use Teaching-as-research, Learning Community and Diversity together
to form the backbone for organizing educational reform in STEM fields. The Expeditionary
Learning program is just one example of how people can creatively build on existing resources
to provide a relatively low cost way to have a significant impact on the teaching and learning

culture. We hope that this proves useful for aiding other innovations on other campuses.

Organization of Expeditionary Learning

The Expeditionary Learning program stems from the Expeditionary Learning Outward
Bound program for K-12 education (Cousins, 1998, 2000) and was modified to be applicable in a
higher education setting. We have additionally grounded our program in experiential adult
learning theory by emphasizing critical reflection throughout the experience (Apple, 1996;
Cunningham, 2000; Horton, 1989; Kolb, 1985; Wilson & Hayes, 2000). The programmatic
structure encourages participants to develop new questions about teaching and learning, create
methods to explore them, and feel supported by their group in their journey to discover new
answers.
Program logistics and structure

Our experience with this and other similar programs shows that community is fostered by
forming groups of 7-9 people (including graduate students, postdoctoral fellows, instructional
staff, and faculty) that meet for 1.5 hours bimonthly discussions for an academic semester (see
Appendix for semester schedule). Once every two weeks, individuals, pairs, or groups of
participants take a campus “expedition” to experience a learning activity or environment that
would help to stretch their understanding of diverse approaches to learning and teaching. These
experiences help participants to raise new questions for themselves to discuss with the group the

following week. In the weeks between the expeditions, the groups meet to engage in a facilitated
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discussion of what they experienced the previous week, what they learned, what new questions
emerged, and the implications those questions may have on their teaching. Following a talking
circle model for group discussion (e.g., Running Wolf & Rickard, 2003), individuals are given
an opportunity to share their story of their expedition before the group engages in open
discussion of the expeditions. Occasionally, the discussions were supplemented by a short
reading.

During the meetings, participants developed and refined ideas for future expeditions
based on new insights, questions, and issues that were raised. The influence of the learning
community principles of shared discovery and meaningful connections on the experience of
participants was evident to us as they discussed their future plans in a public forum with the
group. The act of describing their plans in public strengthened participants’ commitment to
actually do their expedition because members in the group now counted on the others to report
back on their experiences and formed their own plans around those of others.

Recruitment, participation, and level of involvement

Participation is voluntary with no extrinsic rewards. The minimum expectations for
participation are to attend and actively participate in all seven group meetings and go on all four
expeditions (average of approximately 1.5 hours per week for the entire semester). Recruitment
took place through mass emails, personal invitations from the facilitators to those who had
expressed past interest, and by recommendations from other Delta staff and participants. For the
Fall 2003 semester, we had two teams of eight participants each (eight graduate students, three
postdoctoral fellows, and five faculty). One team had a single facilitator; the other had two co-

facilitators.



Based on external circumstances and individual levels of commitment, people took on
their own level of engagement with the program. Most attended most meetings; a few missed an
expedition. Some representative expeditions from Fall 2003 include:

e visiting a library or campus museum participants had never visited to observe the
physical surroundings, glance through research journals from a different discipline, and
experience a different environment for learning;

e visiting a resource center for helping differently-abled students;

e interviewing someone in a different professional role than yourself about their job and
position in the university;

e attending a seminar on an unfamiliar topic or from another department;

e visiting and observing the dynamics in a building that houses disciplines different from
participants’ own; and

e visiting and observing undergraduate hangouts on campus, such as downtown bars or the

student union.

Framing questions to “close the loop”

We modeled the Teaching-as-research process for the program the way we hope
participants will do for their courses. This process served as the basis of research for this article
and centered on the following research questions:

1. Do participants leave the program “changed” in some lasting way? If so, in what way?

If not, why not?

2. What aspects of the program were most important to participants’ personal experiences?



3. In what ways can we improve the program implementation for the next iteration? (For
this, we need to know why individuals initially decided to participate, and why they

continued their participation throughout the semester.)

Data collection

The data collection was largely formative, qualitative, and ongoing (to promote
continuous improvement in the program). In addition to weekly facilitation and meeting notes,
we conducted formal mid-semester, open-ended written evaluations and end-of-program surveys.
The semester following the program completion, we invited all participants to be interviewed to
delve deeper into the core issues that emerged from the written evaluations. Eight of 16
participants agreed to 30-minute tape-recorded interviews. We found that these interviews
provided the richest, most in-depth data about participants’ experiences and changes and serve as

the core of the data analysis that follows.

Data analysis
We used thematic analysis and pattern formation to analyze the data (Barley, 1995;
Glesne & Peshkin, 1992; Robson, 2002). The participants’ written feedback, our interview field
notes, and weekly facilitator meeting notes led us to the broad categorical themes of:
e programmatic elements that attracted people to participate
e reasons people continued their participation, and
e what participants gained from their experience
Within these three themes that served as a categorical framework, we placed specific
comments and observations identifying a subset of common response themes. As with any

qualitative study, unexpected themes emerged (e.g. disadvantages of participation and a desire to
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participate in the program again). The unexpected themes along with the thematic clusters that
formed around the central questions were used to construct an outline for the ideas and responses
reported below.

Results

Presented below are the lessons learned about the main themes: programmatic elements
that attracted people to participate, reasons people continued their participation, and what they
gained from their experience. The first two themes are closely linked and are reported together
in the following section.

Programmatic elements that attracted people to participate AND reasons people continued their
participation

We expected that people would want to participate in EL because the core purpose of the
program was to help people feel connected with others interested in teaching and learning, and
they wanted to learn about diverse teaching and learning resources and approaches already
available on our campus. These reasons did come up frequently in participants’ responses, but
we did not expect participants to highlight the “faculty connection” as strongly as they did.
Faculty participants indicated their desire to meet other faculty interested in teaching and
learning, and several graduate students and postdoctoral fellows said they wanted to hear about
the career experiences of the faculty members in their groups.

A common reason identified by participants for initial interest was that the time
commitment was not excessive. It is our experience with programs that require similar time
commitment that 25-30% of the people who initially sign up eventually drop out because of
schedule conflicts and other priorities. We hypothesized that participants would continue to
attend EL meetings if they found the content of the discussions interesting, and the expeditions

as worthy of their time as other priorities. The importance of the ease and impact of the first
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expedition was evident as it helped to build commitment to continue with the program. A
common reason for continuation was that it was easy to participate, with minimal time
commitment and effort for the amount they gained. The bimonthly meetings were frequent
enough to develop some group cohesion but not so frequent that attending was a burden. The
two weeks between meetings gave participants flexibility to choose an expedition and carry it out
within their own schedule constraints.

Several participants said that, once they had initially committed to attending EL sessions,
that the program’s structure helped them make time to think about their teaching practice. This
activity was something they obviously valued, but without the commitment to the program, even
before they knew much about it, they would not have allowed themselves the luxury of this
reflection. One senior faculty member noted,

I had this assignment, and | had this structure, and | went out and did [the expedition].

And I had to make time to do this. If I wouldn’t have had the structure of this program, I

wouldn’t have made the time. | would have been totally busy with other things and

wouldn’t have thought to do this. But, given that this is a structure, and it was like
treating myself to get out and play with this, that was an enjoyable thing to experiment

with. (Faculty participant, 2003)

We were surprised to note that, amongst the personal reasons people gave for continuing,
a strong theme of commitment to the group, and a feeling of obligation and accountability to the
other participants emerged as a primary reason for following through with their plans and
coming prepared each week. While it is entirely feasible for individuals to take the initiative to
spontaneously pop into libraries they have never visited, attend a seminar from another
discipline, or to read articles on teaching and learning, participants said that doing this would

have been very uncharacteristic if left to themselves to do it. It was the group setting and sense
11



of accountability they had for the group that propelled them to act in this otherwise unnatural
way. Some said it was the sense that they would be letting the group down if they failed to go on
their chosen expedition. In reference to the strength of the community, one graduate student
participant said that, once the program was over, she didn’t feel like doing her own expeditions
because there was “no one to share it with.”

An additional reason people participated was because of reputation and previous positive
experiences in other teaching and learning programs led by the facilitators. They noted that the
formality of a program run by people whose job it is to structure these sorts of activities gave it
credibility and that knowledgeable facilitators opened doors and access to resources the
participants didn’t even know existed. The presence of knowledgeable facilitators was another
reason to continue: they felt as if they could not have made the initial discovery of campus
resources on their own, or if they could, they were not able or not qualified to find “good”
resources. There was also a feeling that the formally structured program gave participants
“programmatic permission” to do things they otherwise would not do. One participant spoke
about her reliance on the facilitators and the structure of the program to filter resources to
explore:

[The expeditions are things] people could do, but they most certainly wouldn't do it...they

wouldn't be aware of it. You guys go out there and you...steer people toward it. [You]

have the discussion afterward where people come back and they can say what they
thought was really interesting and how they're going to relate it to their own thing. |
think that's the extra you get from having a program [to structure these activities].

(Faculty participant, 2003)

Expeditionary Learning was also seen as a “fun break” in a relaxed atmosphere different

from the working environment of their office, department, or lab that the program “allowed”
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them to do. Participants talked about finding a sense of adventure of doing something new: “I’'m
always looking for something new,” “I get to go on expeditions,” and “It’s an opportunity to treat
myself.” Again, these opportunities could have been self-generated, but participants pointed to
the value of having a group who is counting on them to show up. This constructive peer pressure
prompted people to actually take these much needed breaks that occupational stress research
shows are necessary for sustained and more productive work (Salvendy, 1997).

What they gained from their experience

We expected participants to gain information about the existence of various diverse
campus resources, as well as feel as if they were part of a community of people who cared about
teaching and learning. Our participants reported that they did personally gain in these two areas,
but they were just two among many additional gains. They also pointed to the connections they
made with faculty, and others found inspiration to apply to their classrooms the things they had
learned from their expeditions and group discussions. Still others shared that they felt they had
grown in self-awareness regarding their interest in teaching. One participant wrote in her end-of-
semester evaluation,

This group has made me seriously reevaluate my job prospects and now teaching is very

high on the list whereas before | merely saw it as a back-up when other possibilities were

exhausted. (Graduate student participant, 2003)

Most participants said they had gained an increased awareness and interest in teaching,
and in different possibilities for reconceptualizing their approach. Their experiences helped
them think about their practice in new and different ways. For example, from something as
simple as visiting a library on campus they had never visited before or exploring an unfamiliar
part of campus, participants generated many new questions for themselves and their colleagues

during group discussions. Some of these included:
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How can | bring art and creativity back into engineering design? (from visiting the art
museum)

What are students’ thoughts and feelings of their ethical and social responsibility in
education once they leave college? (from a walk through the UW-Madison Law building)
The way I’ve conceptualized education is in conflict with how education works. How
can | bridge the gap of this paradox? (from seeing similar challenges in other disciplines)
What is the environmental impact of the science we do? (from looking differently at the
physical environment of the UW-Madison campus)

What are humanities and social science student perceptions of the sciences in their lives?
(from visiting the UW-Madison Humanities building)

How can we nurture the body and spirit as well as we nurture the mind? (from talking
with a kinesiology professor)

How do we learn the different “languages” that other sciences use? (from walking the
halls where foreign languages are taught)

How do introductory science classes influence what undergraduate students think a given
field is about? (from sitting in an introductory astronomy course taught by a colleague)

The power of the questions, coming from common program experiences and discussed

within a supportive group, catalyzed many participants to move to action on their newfound

awareness. In one such discussion, the question was raised of how to get students actively

involved in class by having them ask questions. A graduate student participant reflected on how

her Expeditionary Learning group explicitly brought to light a challenge she experienced with

student involvement in the course. She knew she was having a problem in her class getting

students to be more interactive, but she was not able to put her finger on the real issue. "I have
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[felt the tension] in class, but I didn't notice [why] until it was pointed out in a [Expeditionary
Learning] meeting and [l saw then that] it's true." With the help of the group, she was able to
translate her challenges in the classroom into a new insight of power dynamics in the classroom.
She had explicitly recognized and named the problem in such a way that she felt better suited to
address the issue in class.

Future Program Changes: Modeling Teaching-as-research

The teaching-as-research model emphasizes the need for practitioners to “close the loop”
by revising their teaching based on the information gathered in their formative evaluations. We
would be remiss if we didn’t model it ourselves with what we have learned about the first run of
Expeditionary Learning. Based on written feedback at the end of the semester, our interviews,
and facilitator observations, we have learned many ways to improve the program in future years.
Two primary areas of change will be emphasized: more time for discussion and more formalized
and defined expeditions.

Discussion time was limited, particularly in one group, because of large group size and
scheduling conflicts that dictated a shorter meeting time. The structure for group sharing
provided time up-front for each individual to share the story of their experience before open
discussion allowed all to share, but limited time for deeper discussion as a group. There was
scarcely enough time to share the basics of each person’s expedition before it was time to think
about the next expedition. Experience with other similar programs has shown it is not practical
to extend meetings beyond 1.5 hours. Instead of lengthening the meetings, we will to keep
groups smaller in the next iteration (maximum of seven people), and evaluate the timing of
storytelling and discussion.

The amount of guidance the facilitators provided the participants intentionally decreased

over the course of the semester. We moved from very well-defined expeditions (e.g. visit a
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library or a museum), to very open-ended assignments (e.g. develop a question of interest about
undergraduate learning and go on an expedition to learn more about it). The purpose of this
progression was to gradually build group ownership of the program so it was self-directed rather
than “expert-driven.” The feedback we received in both the end-of-semester evaluations and the
interviews overwhelmingly indicated that participants wanted more direction and concrete
guidance throughout the semester’s expeditions. Several reasons participants gave for wanting
more direction were as follows: (a) ease of participation, (b) an increased chance for “points of
intersection” between participants’ similar expeditions to facilitate discussions, and (c) the lack
of knowledge about what possibilities existed on campus that answered the questions they had

developed for themselves.

Conclusions: Low risk, low resource needs, but potential for high impact

We found the time commitment for facilitators and participants seemed reasonable for
those who are truly committed to the teaching mission of their work. The number of people to
staff the program and the level of experience for facilitators are minimal compared to many other
programs that require either more facilitators or a much higher level of experience and expertise
in content knowledge. Because the program builds on existing campus resources, Expeditionary
Learning has no financial cost other than a facilitator’s time (roughly 2-3 hours per week). It is
already apparent that a few participants are interested in volunteering their time to facilitate
future groups as the program grows. Because of the low resource needs and time commitment,
the risk to adopt the program on a trial basis is minimal for both the institution and the individual
who participate.

We do not yet know about the lasting impact of this program on participants. However, it

seems that certainly some participants were strongly affected by the insights they gained through
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their participation. As part of our ongoing learning community development of the broader
Delta Program in Research, Teaching and Learning, we are connecting Expeditionary Learning
to other opportunities to support participants who have acted on their insights, such as Greg, the
faculty participant in our opening story. One of the biggest impacts of the Expeditionary
Learning program may be the future connections that isolated teachers make with each other as
they come together to form a diverse community of learners directed toward education reform in

science, engineering, and mathematics disciplines.

Future work and new questions
A crucial component of Teaching-as-research and ongoing program evaluation is
developing new questions for continued inquiry and methods to learn more. Among many other
very specific logistical issues we will continue to track, some larger scale questions we will
explore next year include:
e What is the effect of the size of the group on the participants’ experience?
e What is the effect of different mixes of participants in the groups (i.e., numbers of
faculty, postdoctoral fellows, instructional staff, and graduate students)?
e How is the Expeditionary Learning experience different for those with teaching
experience and those without?
e How is the Expeditionary Learning experience different for those who are concurrently
teaching and participating in the program and those who are not currently teaching?
e How much should the program be participant-driven and how much should be facilitator-

driven?
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How can we sustain the program over time (recruitment of participants and facilitators)?
How can we help participants sustain the changes they make to their own practice, and to
the changes they initiate in their home departments?

These questions will help to guide our ongoing inquiry into the logistics, theory, and

implementation of the program. They can guide us on our ongoing expedition and to model for

others the process of remaining open to the surprises of this endeavor. A postdoctoral fellow

participant commented on the surprises of the program and summed up many of the

programmatic themes when she responded to the question, “What would you tell someone else

about your experience with this program?”

It is surprising because you wouldn’t necessarily know what you would gain, but you
would gain different perspectives that you could apply to your career. [It could help you]
if you were interested in teaching, or different ways to look at your research, even
different ways to look at yourself. Everyone in the biological sciences goes to lab, does
experiments, and does lots of wet bench work. [But], there’s a lot of other people on this
campus who have a completely different day. [Expeditionary Learning] is like a little
community of people who are trying to come up with more effective and maybe different,
or maybe the same, but effective ways of being teachers and learning about the
U[niversity]. If [someone is] interested in teaching, they would gain because of the
additional perspectives, but even if they weren’t, | think it would be fun. (Postdoctoral
fellow participant, 2003)

We close this paper with a quote from Rachel Naomi Remen, a noted physician who has

worked extensively with medical students and practicing physicians to develop comfort with the

unexplainable mysteries and surprises of life. She said, “How many people can say, ‘I don’t

know’ with a sense of adventure rather than a sense of inadequacy?” (Personal communication,
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September 24, 2003) It is common for self-reflective teachers to have strong feelings on
inadequacy without a forum to say safely, “I don’t know.” Expeditionary Learning exists for
many reasons, not least of which is to encourage, support, and nurture teachers in their journey

into the mysteries and surprises of inquiring about learning and teaching.

This material is based upon work supported by the National Science Foundation under Grant

No. 0227592
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Appendix

Expeditionary Learning
Fall 2003 Semester Schedule

Week of Preparation outside of meeting Activity during meeting
Sep 22 None Small group meeting-introductions, program
overview, community agreements, distribute
introductory reading
Sep 29 Read article, “Through the Lens of Small group meeting-questions, discussion of
Learning: How Experiencing Learning reading, introduction to expeditions
Challenges and Changes Assumptions
About Teaching” (Brookfield, 1996).
Roundtable Dinner on Wednesday,
October 1% 6:00-7:15 at University
Club
Oct 6 Go on Expedition #1 NO SMALL GROUP MEETING
Oct 13 Jot down reflections from your Small group meeting-discuss Expedition #1
expedition and Roundtable Dinner
Choose Expedition #2
Oct 20 Go on Expedition #2 NO SMALL GROUP MEETING
Oct 27 Jot down reflections from your Small group meeting-discuss Expedition #2
expedition
Distribute reading for next week’s discussion.
(Topic TBA depending on where group is
headed.)
Nov 3 Read article given out last week. Small group meeting-discuss reading
Choose Expedition #3
Nov 10 Go on Expedition #3 NO SMALL GROUP MEETING
Nov 17 Jot down reflections from your Small group meeting-discuss Expedition #3
expedition
Choose Expedition #4
Nov 24 Go on Expedition #4 NO SMALL GROUP MEETING
Thanksgiving
Dec 1 Jot down reflections from your Small group meeting-discuss Expedition #4
expedition
Roundtable Dinner on Wednesday,
December 3", 6:00-7:15 at University
Club
Dec 8 Jot down final program reflections Small group meeting-wrap up discussion,

what’s next? Plans for next semester?
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